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Abstract 
The development of lifelong and lifewide learning represents a key element in the promotion of a learning society, with more and 
new basic skills for all; innovation in teaching and learning; guidance and counseling activities; learning closer to home. These 
elements are essential to promote active citizenship, ensuring wider access to education; developing high quality systems for  the 
“Accreditation of Prior Learning” and “Experiential Learning”, and promoting full participation in all spheres of social and 
economic life. In this context the assessment of learning plays an important role: it is a part of learning and could be a source of 
learning. 
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1. Introduction 
The necessity to learn along all the life appears essential in a complex, mobile, "liquid" context (Baumann, 2000; 
2006) in constant change. It is necessary to learn continuously in order to answer as better as possible to the 
complexity of the society and to avoid risks of new form of marginalization (European Commission, 2006; 
European Parliament and Council, 2006).  
Black and William defined assessment as «all those activities, undertaken by teachers and/or by students, which 
provide information as feedback in order to modify the teaching and learning activities in which they are engaged» 
(Black P., William D., 1998, pp. 7). 
Assessment in education is about the processes and outcomes of learning. A variety of assessment tools and 
methodologies are usually used to gather information about learners' learning. Asking questions, giving tests or 
homework are all forms of assessment of learning. The results of this assessment are used to inform learners on their 
progress and/or to give a grade. However, recent advances of how learning takes place (Colardin D., Bjornavold J., 
2004; Prosser M., Trigwell K., 1999; Rowson M., 2000; Wenger E., 1998) have led to new understandings of the 
importance of assessment in promoting learning. These perspectives are having an impact in assessment activity 
moving from the assessment of learning to assessment for learning. 
2. Assessment of learning vs assessment for learning  
Assessment of Learning (AoL) is usually used to test learning in order to judge or grade learners’ achievement; 
meanwhile assessment for learning is intended to enhance learners’ learning. 
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Many researches demonstrated, indeed, that people learn best when: 
- they can reflect upon their own learning; 
- they can improve aware learning; 
- they can design their development pathways. 
Assessment for learning (AfL) emerges from the idea that learning is an active process, not a transfer of ideas. For 
learners to be actively engaged in define their own learning is important in order to reflect deeply on their 
achievement, relate it to prior knowledge or situation, to make self-assessment activities. In this way it is possible to 
monitor learning process and to make adjustments and adaptations.  
 -assessment. In this way they can become more 
reflective and can manage their learning in order to seek out and gain new competences and skills. It should enable 
all learners to achieve their our best and to have their our effort -8). 
AfL is useful to increase, rather than just to monitor learning, is a way to improve continuously and it is a source of 
learning. It focuses on learners and emphasizes assessment as a process of metacognition (Albanese, 1998; Bandura, 
1995; Zimmermann, 2000) for learners. 
 
In detail, AfL helps people to focus on three key questions: 
- where are we now in our learning? 
- where are we going in our learning? 
- how will we get to the next point in our learning?  
 





Assessment for learning can re  but in order to do that it is necessary to consider not 
just what we are assessing but why (what is our idea? We want to control or to promote learning?) and how (in 
which way? Using which methods?). 
What we are assessing 
AfL methods and approaches are focused on evidence of achievement rather than the ability to repeat information. It 
is also important to know how people can put in practice the learning achieved and, in this way, to transfer 
competences in many contexts. 
 
Why we are assessing 
son and to support motivation, 
reflection on competences. Asking people to reflect on their own learning can be very helpful. This provides an 
opportunity for people to review their experiences and their learning as a whole, to describe how they have 
developed their own competences and how they plan to develop their competences, their work or study and 
themselves into the future. 
 
 
*  http://www.ltscotland.org.uk/assess/for/intro.asp. 
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How we are assessing  
If we want to assess for learning, we need to use tools able to support reflection, metacognitive thought and aware 
learning. In this way it is possible to improve t we are learning and to 
plan, to review and to take responsibility for our learning. 
4. Personal Development Plan: a tool and a process to assess 
Personal Development Plan (PDP) could be a right tool to assess for learning. It 
process undertaken by an individual to reflect upon their own learning and/or achievement and to plan for their 
personal, educational and career  It 
is a tool but is also, at the same time, a process.  
PDP helps to show learning goals, to develop aims based on the acquisition of competences and skills and to give 
the opportunity to personalize learning paths. Moreover PDP will contribute to improve - in itinere - personal 
courses and paths, giving the possibility to make some changes.  
ability to understand what and how we are learning and to review, plan and 
take responsibility for our learning. It could enhanced self-awareness of strengths and weaknesses and directions for 
change to: 
- understand how we are learning and relate our learning to a wider context;  
- improve our general skills for career management;  
- articulate our personal goals and evaluate progress towards our achievement. 
 
The PDP designed and realized (for some researches edit by me) it has been made through a benchmarking activity 





Figure 1.  
 
PDP is  made by four steps: 1) self audit: in this phase each person carries out an analysis of personal competences 
and defines a SWOT analysis of them; 2) definition of the plan: in this phase it is possible to define a personal 
learning plan based on the areas of improvement and the competences to develop; 3) diary of activities and 
monitoring: each person registers the activities made in order to improve the skills and competences underlined 
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during the self audit and the definition of the plan and makes a reflection on them (reflection in action). There is also 
in this step a monitoring phase of the activities; 4) definition of the report: with the annual report it possible to turns 
out obtained progresses and it is the base for the plan of the following new year (reflection on action). 
 
PDP supports 3 types of reflection:  
What? (past): my past. What I have achieved about my life/work/prior learning? It is possible to describe and give 
authentic proofs of personal achievements in self audit of the competences. It is also possible to make a SWOT 
analysis of competences and design a plan of improvement for them (ex ante phase). In this way each person can 
decide which area of competence they want to improve: area of strength (to became area of excellence) or area of 
weaknesses (to became area of strength).  
So What? (present): reflection about personal learning achievement. What my work and activities show about my 
learning? In the diary of activities it is possible to describe and to write about personal experiences, defining and 
analyzing competences and the context in which they are developed (in itinere phase). In this phase each person 
reflects upon each experience and describes the achievements and the competences developed (reflection in action; 
83). During this phase there is a monitoring activity made by supervisor. In this way it is possible to 
combine self and etero assessment. 
Now what? (future): future aims/objectives. What is the direction for the future? At the end of the process it is 
possible to reflect upon the process as a whole (reflection on action 1983) and make conclusion in the report 
phase (ex post phase). This report can represent the base for a new cycle.  
 
As a results of my research it is possible to say that PDP could improve the capacity to understand what and how we 
are learning and to plan, review and take responsibility for their own learning.  
In details PDP could support users to: 
-  
-  
- enhance the ability to use competences in different context; 
- document informal learning and non formal learning; 
- improve mobility and employability; 




The aims of the to beco competitive and dynamic knowledge-based economy 
 (Lisbona 
Strategy, 2000) have focused great attention on learning and teaching. As a result new pedagogical models underline 
the social nature of learning. It is carries out by particular shapes of collaboration and social negotiation (Doise and 
Mugny, 1982) and each person participates actively to this process (Duffy, Lowyck and Jonassen, 1993). 
In this new context it is necessary to change assessment in all educational and formative context.  
Assessment for learning could be a great change being as a continuous cycle that should focus on the whole person, 
taking into account feelings as well as competence and may encourage people to take more responsibility for their 
own learning; but as first step teachers, educators and supervisors should discuss and clarify with the learners the 
competences profile and propose real proof and - as consequences - teaching methods should be changed.  
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